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Background
What is VELS?
éa framework for planning whole schotetb curri

c

achieve in core areas. The standards describe what is essential for all students to achieve from Prep
to Year 10 in Victorian schools.

Other states?

Five States and Territories have identified and are implementing Essential Learnings in thdir curren
curricula models, either by embedding them within the traditional Key Learning Areas or as a major

restructuring tool.

There are three interwoven strands of learning:

A Physical, Personal and Social Learning
A Discipline-based Learning
A Interdisciplinary Larning

he

> > >

key

featuresé
looks at the learner, not at a particular discipline
is not driven by an exam at the end
is not about contendb(Wh at) ¢ ? d u t
reporting
is process driven, rather than content eniv
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A model

demonstrated
Deed to the teaching staff of Scotch College Junior School, January 2007.

by Bob Bell
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Understandings
deep learning
brain development
strategic action

house

mind state
a
Teaching and
. Student Outcomes
Learning Approach mindful
concepts é resilient
research inquiry motivated
pro_btlem st_olvmg strategic and adaptable
Interaction . metacognitive
reflection and evaluation
a a
Strategies
higher order questioning
mapping
team work
Bl oombés Ta

multiple intelligences
habits of mind
InformationTechnology
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The tablebelow illustrates examples of how key elements of standards within kbdasd work
units might address strand, domain and dimension:

Strand

Domain

Dimension

Learning activity ideas
Students:

Physical,
Personal and
Social Learning

Interpersonal
Develpment

Working in teams

Physicaleé

>

> > >

participate in a range of shared
games and activities

find a space and move safely
develop gross and fine motor skillg
handle musical instruments and
equipment correctly and safely

Personal
Learning

The individual
leamer

> T

>~

> > >

>~

ersonal é

experiment with voice and with
movement

name and explore a range of
emotions expressed through musi
express own emotions

use imagination and initiative

use norverbal communication
through hand signs or conducting
gestures

develop active fitening when using
innerhearing by singing known
parts in head, when responding to
specific instructions, such as a
change in tempo

Managing
personal learning

> > > > >

> >

take responsibility for behaviours
and actions

explore a range of identities throug
games \th role play

contribute as an individual, as one
of a pair or as a member of a grou
identify social and cultural groups
through music

developing understanding of past
and present

appreciate diversity

learn respect for others

develop independence andiliesice

Discipline-Based
Learning

The Arts

Creating and
making

>\

>\

communicate ideas and feelings
about themselves and the world
explore a variety of elements, skill
techniques and processes, media,
materials and technologies
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Exploring and
respondng
(Preparing for
Level 3 and
beyond)

>

Interdisciplinary
Learning

Thinking

Reasoning,
processing and

inquiry

literacyd patterns of language
through rhymes and songs
literacyd rhythmic and melodic
patterns in the language of music
from different times, cultures and
styles

numeracyd number, spatial
concepts, direction, comparison, &
shape in music

analytical thinking to find
structures, patterns and changes
critical thinking when asking and
answering questions, giving reaso
why/why not

classify songs (for example,
simple/compound) looking for
similarities and differences

gather and process information

Creativity

creative thinking when applying
musical skills and knowledge, whe
planning, organizing, creating and
performing musial ideas

Reflection,
evaluation and
metacognition

metacognitive thinking when
reflecting on processes, influenceg
strategies
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Domain:
Dimension:

Standard:

Model:

8 Viclorian Essential
4 Learning Standards

The Arts 0 Music
Creating and Making, Level 1 (Prep Year)

At Level 1, students make ad share performing and visual arts works
that communicate observations, personal ideas, feelings and experiences.
They explore and, with guidance, use a variety of arts elements (on their
own or in combination), skills, techniques and processes, media,
materials, equipment and technologies in a range of arts forms. They
talk about aspects of their own arts works, and arts works and events in
their community.

This document is a model only and does not intend to be prescriptive. It sets
out to illustate aspects of a Kodahased program that can be used to
address the standards f@sessmenpurposes.

In this model, folk songs are the foundation upon which musical skills are
built. There will be songs for moving, songs for just singing, songstenli

to, songs with games, songs with rplay in both simple and compound
time. They should provide rich sources for musical learning and language
development and can be used to reinforce the awareness of basic contrasting
concepts, in addition to prefpag and reinforcing specific rhythmic and
melodic elements.

Allowing time for the development of good intonation and clear enunciation,
the songs should ultimately be performed accurately, at a steady tempo and
without the aid of the teacher.

With reference to the competencies developed by the Kodaly Music
Education Institute of Australia (KMEIA), Victorian Brandinc.

Prepared January 2007 bylia Piggin
Illustrationsa 2007Jenni Allen
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Level | Point | Standards (Excerpts) Sample Assessment Units
In progressing towards th
standards of Level 1, the work
a student at 0.5Pfep Year,
Semester Ong may typically
demonstrate:
1 0.5 A ability to use a variety of The elements of music are derived throl

arts elements:
(the elements of music

e
e
#
AT
)
e

sequential, developmental processes fr(
known repertoire.

differentiating betwee thespeaking voice
and the singing voice

learning to perform a repertoire of age
appropriate speech rhymes and folk
songswith games, involving different
styles and settings, some with limited
range (2 or 3 notes in tune), others with
extended range drall comfortably within
the suitable child

beat

A experiencing gross motor response t
music in unconscious recognition
(copycat movement)

A responding in gross and finer motor
movement with conscious recognitio
(T:6Find the sheeci
musi)c. . . 0

A responding in gross or finer motor
actions to visual representations of
beat icons

A identifying, describing and naming
Obeat o

A singing known songs while identifyin
and performing the beat in a variety

~ways
A discovering something differentoim
the beat and nam

A distinguishing between beat and
rhythm in known repertoire and
performing either as required, hearin
one while performing the other,
leading to performing beat and rhyth
simultaneously (for example, rhythm
in hand/beat in feet)
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1 ..0.5

A ... el emeat

rhythm
A aurally distinguishing between one o
two (equal) sounds on a beat

melody

A responding to pitch {gh/low, getting
higher/lower) in movement activities
and ... developing an understanding
through exploring high and low soun
in a variety of activities

A aurally distinguishing between high
and low from pitch extremes initially
beyond the octave, then iedd to the
octave, the perfect®and finally the
minor 3¢

dynamics(volume of sound) quiet, loud,

gradually becoming...

A responding to changes of dynamics
music and movement activities

A changing dynamics when
singing/playing

A using appropriate termologies

tempo(speed of beat) slow, moderate,

fast, gradually becoming...

A responding to changes of tempo dur
music and movement activities

A changing tempo when singing/playin

A using appropriate terminologies

timbre (quality of sound determined by

souce, material, size)

A responding to different timbres

A exploring tone qualities of voices anc
classroom percussion instruments

articulation (method of production)
A responding to differences in
articulationd smooth and bumpy

A ability to use skills,
techniques and processes

Students progressing towards 0.5 will
demonstrate their growing understandin
of musical elements, by participating in
practice activities in a variety of ways an
in increasingly challenging contexts.
Sample practice activitiesfbeat,
rhythmic and melodic skills, listed under
sub-headings, typically include:
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1 ..0.5

A

use ski kel

©6 6 6~

performing

A performing(clapping, playing on
untuned percussion etc...) the rhythmi
pattern of a known song while hearing
the words in their aural imagination
(inner hearing)

A using body signs or pitepatterning
while singing to show melodic contour
of known songs or in abstitamaterial

reading

A pointing to, and counting beat icons or
the board as the teacher sings

T-60How many beat s.

writing
Not generally applicable at 0.5

creating (prepared)
A creating beat response actions to
accompany music

listening

A listenig t o teacherds
singing voice in rhyme, such as ...
OEency Weency Spi
story book

A identifying classroom percussion
instruments by sound

A responding through movement to a
variety of music featuring contrasting
styles

A

communicate
observations, personal
ideas, feelings and
experienceg§when making
and sharing music)

A discussing responses and sharing ide:

A sharing observations (feelings etc...) o
musical work during class or assembly,
time

T : Thidk about our performamcof... and

tell me...

How could we work together to improved..

talk about aspects of their
own arts works, and arts
works and events in their
community

A sharing experiences of assembly
performances, school recitals or conce
highlights

T:Thionk about yester

me what you most enjoyed about it.

Did you notice/enjoy..&

In progressing towards the
standards of Level 1, the work

8
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of a student at 1.(Pfep Year,
Semester Tw@ may typically
demonstrate:

A ability to use a variety of
arts elements:
(elements of musice

e

Rl

continuing to differentiate between the
speakng voice and the singing voice

continuing to learn tperform a repertoire
of ageappropriate speech rhymes and fol
songs

beat

A singing known songs while identifying
and performing the beat in a variety of
ways

A distinguishing between beat and rhyth
in known repertoire and performing
either as required, hearing one while
performing the other, leading to
performing beat and rhythm
simultaneously (eg rhythm in hands/bg
in feet)

rhythm

A recognizing the rhythmic symbols and
naming them using the rhythsyllable
taa for one sound/beat anieti for two
(equal) sounds/beat

[Level 3... introduction of traditional
and the fraction names]

melody
A learning Curwen hand signs for the
minor 3%interval, (demonstrated asi
mi in solfa)
A substitutingthewordé hi gh o a
in knownsa' mi repertoire
A seeing visual representations of the hi
and low sounds using icons
becoming familiar with the stave in its
abstract form, including numbering ling
and spaces on a large stave (music
house) and understandingeth
terminol ogy Ostep
and 6skipd higher
relation to the placement of counters
onto a large stave

p>N

A .. .elementsé

A tying together the high and low suis
and their hand signs wigolfanamesso
andmi
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dynamics(volume of sound) quiet, loud,

gradually becoming...

A responding to changes of dynamics in
music and movement

tempo(speed of beat) slow, moderate, fas

gradually becoming...

A responding toltanges of tempo during
music and movement

timbre (quality of sound determined by

source, material, size)

A responding to different timbres

A exploring tone qualities of voices and
classroom percussion instruments

articulation (method of production)
A respondng to differences in articulation
0 smooth and bumpy

A ability to use skills,
techniques and processes

Students progressing towards 1.0 will
demonstrate their growing understanding
musical elements, by participating in
prectice activities in a variety of ways and
increasingly challenging contexts.
Sample practice activities for beat, rhythm
and melodic skills listed under sub
headings, typically include:

performing
A singing a known song while performing
a rhythmic oshato
A echesinging from text (sung by teache
to solfa (sung by class)

reading

A pointing to and counting beat icons on
worksheet as the teacher sings

T.6How many beat s.

A sightreading rhythm flash cards
(applying rhythmic knowledge)

writing

A arrangng rhythm flash cards to a know
song in the correct order (applying
rhythmic knowledge)

10
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1 1.0 A .. . use skil! A taking 4beat rhythmic dictations
A numbering lines and spaces on a large
stave (preparing melodic literacy)

@ | creating(prepared activity)
A creating 4beat rhythm patterns in simp
time usingtaa/ti-ti

@ | improvising (unprepared activity)
A improvising 2beat movement pattern

listening

Alistening to teac
singing voice in
Owl and the Pussyat 6 wi t h
book

A identifying classroom percussion
instruments by sound

A responding through movement to a
variety of music featuring contrasting
styles

A discussing responses and sharing idez

1 1.0 A communicate A sharing observations (feelings etc...) o
observations, personal musical work during class or assembly,
ideas, telings and time
experiences T : Thidk about our performance of... and
tell me...
How could we work together to improved..

1 1.0 A talk about aspects of their | A sharing experiences of assembly
own arts works, and arts performances, school recitals or conce
works and events in their highlights

community T:Thé nk about yeste
me what you most enjoyed about it.

Did you notice/enjoy..&

Examples otemplates also at:
http://vels.vcaa.vic.edu.au/support/sample units.html
and

http://vels.vcaa.vic.edu.au/essential/stdlel.html

11
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Key Teaching Focus from taa/ti-ti Strategy

Preparation 6 Aural discovery

Students will be able to:

Distinguish between beat and rhythm in known repertoire by correctly naming and performing
either as required.

1. Review
A class enjys partner activity while singing known song: this examplegBells

Traditional

£ g > P : i f
ANIA: | r |F I- 2 |F IP # =’I |F

! T — — I

Blue - bells, cock - le shells, ee - vy i - vy o - ver
# o > = ! = = il — i I

r i
AND.4 { i I I Il } i—_‘—d
Blue - bells cock - le shells, ee - vy - vy o - verl

A T claps beat or rhythm and asks class to identify which is being performed
A T:beat?=6st eady pul se hi drhytgn?d nGmadtec tihneg mulsd cwo I

song?®d
T: éThis time as you sing, tap the beat if | am showing this|B&AT]| or clap the rhythm if |

am showing this canlRHYTHM

assess with OAMereawesacchrafeéd bac k T: o)
same activity, performing other option

p>N

> >

Point
T : Thi$time as you sing, be pagpd to change from one to the otheb
class performs one or the other as the flashcard is shown

>N

Reinforcement
singBluebells and walk beat in circle around room divided with rope, tapping beat when in
area defined as O6éBeathelnanidnd aarneda cd eafpipn endg arshy

> w

Assessment
i ndi vidual and/ oHow sudcessfld.8?as sessment T: o)

T : Was one easier to perform than the other? Why. . 6
anecdotal teacher assessment record marked against roll as negative checklist

T D A

Materials
rope (used as room divider)

descriptive flashcard§BEAT| andRHYTHM

A
A

12
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Teaching and Learning Notes 6 Key Teaching Focus

Each teaching focus may be one small part of a lesson.

Each lesson may include skills in various stages of preparation, as wiseaslalls in different
stages and levels of practice.

A key teaching focus involves four stages of teaching and learning:

1. Review what is knowri prerequisite skills (teacher questions, class summarises what is
known)
2. Point1 the major focus, designed timcover new learning (teacher lead)
3. Reinforcement | it provides at least one practice opportunity to establish and apply the new
understanding (student focussed)
4. Assessment | self and peer assessment/small group assessment, and teacher assessment
A focus involves the learner: A focus involves the teacher:
A engaging in musical activity and behavio{ A preparing and guiding the activity
(singing, playing etc...) A reviewing what is known or understood
A observing, internalizing and making through judicious questioning
associations A reinforcing new learing
A answering questions A providing feedback
A discovering something new (when relate¢ A assessing individual student and class
to known concepts) progress
A refining skills and/or understanding
A applying knowledge
A discussing experience to provide feedba
A assessing self and peer progress

S

Victorian Essential
Learning Standards

The above key teaching focus addresses learning focus statements frowBhi®etrands.

>N > >

> w

Physical, personal and social learning

physicalé movement response to match beat in music

personak begin to develop independence through challenge of beat or rhythm in hands
socialé find and work cooperatively with partner, then find new partner

Discipline-based learning

developmenof sequential skills (elemenitsbeat/rhythm)
link with English through text in song

Interdisciplinary learning
thinking processeg analyse and answer, make decisions

13
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Level One Assessment, The Arts, Music: 0.5381.0

Standard: At Level 1, students make and share performing and visual arts works
that communicate observations, personal ideas, feelings and experiences.
They explore and, with guidance, use a variety of arts elements (on their
own or in combination), skills, techniques and processesmedia,
materials, equipment and technologies in a range of arts forms. They
talk about aspects of their own arts works, and arts works and events in
their community.
(NN F= T PP Year .....ccoooeeiineees
Lesson Focus Task Level of Comment Progression
achievement Points*
Differentiating e.g. 0.5 Ability to use
between speaking the elements of
voice and singing music
voice
Known 8beat Matching given
song usinga mi | pitch
Beat in feet when Maintaining
singing steady beat
Sing and clap thel Performing
rhythm of the rhythm pattern
words
Clap beat or Differentiating
rhythm at between steady
t eac her 0| beatandrhythm
patern
Worksheet Counting beat Ability to use
response: music skills,
T : How many techniques and
beatsd processes
Worksheet Writing 4-beat
response: rhythmic
Sample 4beat dictations
rhythm flashcards
T : Whizh one is
heard? 6
Response to Open discussion Communication
guestioning: pre and post of ideas and
T:Howdoyou [Grandpar participation in
think we could Day Mini class
prepare for...? Concert conversation
T : What aspect
of ...went well/did
you enjoy . . ?

Progression Points™ developed using published progression points as a model.
Ref: VELS Home Page link to Progression Points

14
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Domain:

Dimension:

Model:

8 Victorian Essential
*y Learning Standards

The Arts 0 Music

Creating and Making, Level 2 (Years 1 and 2)

At Level 2, students create and present performing and visuakts works
that show emerging arts knowledge and an ability to plan arts works
that communicate ideas, concepts, observations, feelings and/or
experiences. They demonstrate an emerging ability to select, arrange
and make choices about expressive ways of nogi arts elements,
principles and/or conventions. They use skills, techniques, processes,
media, materials, equipment and technologies in a range of art forms.
They identify, describe and discuss characteristics of their own and
ot hersdé art works.

This document is a model only and does not intend to be prescriptive. It sets
out to illustrate aspects of a Koddlgsed program that can be used to
address the standards f@sessmenpurposes.

In this model, folk songs continue to be the foundatioonuwyhich musical
skills are built. There will be songs for moving, songs for just singing, songs
to listen to, songs with games, songs with qubkey in both simple and
compound time. They should provide rich sources for musical learning and
language devepment and can be used to reinforce the awareness of basic
contrasting concepts, in addition to preparing and reinforcing specific
rhythmic and melodic elements.

Allowing time for the development of good intonation and clear enunciation,
the songs shouldltimately be performed accurately, at a steady tempo and
without the aid of the teacher.

With reference to the competencies developed by thealgodlusic
Education Institute of Australia (KMEIA), Victorian Branch
Prepared January 2007, Julia Piggin
lllustrations ©Jenni Allen

15
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Eevel

P8t

Stahiliaripsuesskilsis)

Stdsple Wk dessnsdateUisitgrowing

In 1@FHGHYEMGNhBFRGBZSCH

standards of Level 2, the wo
of a student at 1.25vgar One,
Semester Ong may typically

demonstrate:

understanding of musical elements, by
participating in practice activities in a
variety of ways and in increasingly
challenging contexts.

Sample practice activitidsr beat, rhythmic|
and melodic skills, listed under sub

1.25

A ability to select, arrange
and make choices about
expressive ways of usin?
arts elements, prnciples

and/or conventions

e

TR RGN IRRUS derived throud
sequentijal, developmental processes fror

RREQHHESErtoire.

A playing (on tuned percussion) the

bwlmﬁﬁ?g}’l he #@H@’l“ﬂ@ir@ Bitgs song
REASKARNR FRRHAIAHPIIISIRG

W|trP IR involving different styles and
qeﬂlnnq some with limited range, others

with extended range and all comfortably
within the suitabl e

beat

A responding to beat in gross and finer
motor actions and/or movement

A singing known songs hile performing
the beat in a variety of ways

rhythm (Refer to attached suggested

sequence of skill development)

A preparing a new rhythmic element by.
keeping the beat in a variety of ways
whilst singing songs from a repertoire
exclusively containingaa/ti-ti and the
new rhythmic elemengaa

leading to...

A performing the repertoire with beat an
rhythm simultaneously, ensuring there
no interruption to the beat

A aurally discovering that there are plac
where the beat moves on and theneas
sound

A identifying and naming the crotchet re
using its rhythm syllableaa,
represented by the stick notation syml
Z

melody

(Refer to attached suggested sequence o

skill development)

A learning about the stave in abstract fo
as a home for high arldw sounds

16
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2 ..1.25

A .. .use skil!/

AR

A sightreading melody flash cards

writing

A writing the rhythm of known 1®eat
song using stick notation (rhythmic
practice)

A addingsolfasyllables of a known
melody to rhythm stick notation
(melodic practice)

creating (prepared)
A creatingd-beat rhythm patterns in
simple time using known rhythms

improvising (unprepared)

A improvising sung
sung question

listening

Alistening to teac
singing voice in story with verses, suc
as 0 Go wehlpicturéd
story book

[Seelistening endnotd.

2 1.25 A identify, describe and A sharing observations and describing
discuss characteristics of personal responses
t heir own an|A making musical comparisons of
works similarities and differences
In progressing towards the
standards at Level 2, the work
of a student at 1.50/gar One,
Semester TwQ may typically
demonstrate:
2 1.50 A ability to select, arrange Ongoing sequential and developmental

and make choices about
expressive ways of using
arts elements, pmciples
and/or conventions

&

learning processes:

beat

A responding to beat in gross and finer
motor actions and/or movement

A singing known songs while performin
the beat in a variety of ways

rhythm (Refer toattached suggested
sequence of skill development)

17




VELS A Musical Introduction

(c)2007 KMEIA Victorian Branchinc.

2 ...1.50

A

use el eme

melody (Refer to attached suggested

sequence of skill development)

A preparing and/or naming a new melog
element

tempo
Extendirg behaviours from Level 1

timbre
Extending behaviours from Level 1

articulation
Extending behaviours from Level 1

fprm
A identifying and describing
same/different structures

harmony
A developing intervallic hearing (hear tw
sounds together)

expression
A identifying and describing changes in
mood

2 1.50

1

ability to use skills,
techniques and processes

Students will demonstrate their growing
understanding of musical elements, by
participating inpractice activities in a
variety of ways and in increasingly
challenging contexts.

Sample practice activities for beat, rhythn
and melodic skills, listed under sub
headings, typically include:

performing

A using innethearing skills to isolate
either rtythmic or melodic elements of
a known lébeat song

A singing a known ®eat song in canon

reading

A sightreading 8beat rhythmic patterns
from the board

A identifying which melody is performeq
from a list of melodic flash cards

18
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2 .150 [A .. . use skill
& | writing

A writing 4 beats of known melody usin

_ staff notation

A addingsolfasyllables of a known
melody to rhythm stick notation

_ (melodic practice)

A placing counters on a laminated stave
show 4 leats of unknown melody

& creating (prepared)

A creating 4beat rhythm patterns in

simple time using known rhythms
% | improvising (unprepared)

A improvising melodies that move
upward, downward in response to
visual images

® listening
[Seelistening endnote.
2 1.50 A identify, describe and A sharing observations and describing
discuss characteristics of | personal responses
their own an|A making musical comparisons of
works similarities and differences
In progressing towards th
standards of Level 2, th&ork
of a student at 1.75¢ear Two,
Semester Ong may typically
demonstrate:
2 1.75 A ability to select, Refer to model for 1.50
arrangeéusin
elements, principles
and/or conventions
2 1.75 A ability to use skills, Referto model for 1.50
techniques and processes
2 1.75 A identify, describe and Refer to model for 1.50
discuss characteristics of
their own an
works

19
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€ listening ... 7‘.;

Choksy outlines three fundamental kinds of listening to music experiences:

She advises womg from story songsto introduce good listening habits. These can be sung many

ti mes over. Later, there may be | istening son
Shiningdéd. This may be ext ende duitdabe interestngu de an
collection of stories with |imited musfcal ac

published in WA.

Listening experiences may bendirected (short excerpts heard over successive days with some
narration) as in the modeéthonstrated by Karen Taylor and David Brumitt

Eventually, with more advanced students, listening experiences wiitdied and can focus on
one element at a time, for example, tempo.

! The Kodaly Method 1,"3Edition, Prentice Hall, New Jersey

’6Singing, Saying, Dancing, Pl ayi ngo

% The BrummittTaylor Music Listening Program: A NeBirected Approach, Tall Timbers
Publishing Corporation, Langley, Canada

20
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Level Two Assessment, The Arts, Music: 1.50 81.75

Standard: At Level 2, students create and present performing and visual arts works that
show emerging arts knowledge and an ability to plan arts works that
communicate ideas, concepts, observations, feelings and/or experiences. They
demonstrate an emerging ability b select, arrange and make choices about
expressive ways of using arts (musical) elements, principles and/or conventions.
They use skills, techniques, processes, media, materials, equipment and
technologies in a range of art forms. They identify, describeand discuss

characteristics of their own and others
NAIME L. e e Year ....ccccceeieeenn.
Lesson Focus Task Level of Comment Progression
achievement Points
Beat infeet, Performing beat | e.g. 1.50 = at Ability to use
rhythm in hands | and rhythm standard the elements of
when singing together 1.75 = above music
standard

Sing known song| Performing
while clapping a | rhythmic ostinad
rhythmic ostinato
Sing known song| Perform an &eat
well in tune, song with
using hand signs| melodic shape

shown in hand

signs
Worksheet Counting beat Ability to use
response: music skills,
T : How many techniques and
beats? processes
Worksheet Writing 4-beat
response: melodic
T: d.isten with dictations by
eyes closed as | | addingsolfa
sing and show m{ below given
the shape of the | rhythm
melody with your| (Worksheet
hand signs. sample in
Listen again,then 6 f r om s o
write thesigns |symbol 6,
onto your book one)
workshee®
Responses to Describe tempo, Identify,
listening: form, articulation describe and
T :How fast...? | and expression 0] discuss
Phrases teacher o characteristics
same/different? | song of their own
Smooth/bumpy? and other®® a
Mood? works

A Suggested Sequence of Skill Development for Levels 1 0 4
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A ongoing development of sense of beat é innerhearing
A trdichettaa) andiq quavergti-ti) at same pitclor ee form
A s& mi in-tune singing
A Z crotchet ressaa) memorisation
A la dictation
A jji g semiquavergtika-tika) at same pitchor j g | q partwork
A do sight-singing
A 2 metre, abbreviated signature and-lizs listening
A h minim (taa-aa) or ( tied to gand minim rest composition
A Compound metreg} (taam), andiiq (ti-ti-ti) at same pitch improvisation
A re *
A 4 metre *
A Compound metreq] € (taa-ti) B
A dopentatonic scale *
A introduction of fixed pitch letter names, beginning with *
A 1 jqandjig (ti-tika) and (tika-ti) at same pitch *
A high do(dod *
A introduction of fixed pitch letternamés thenG *
A e qn e (§nktola) *
A low la(la,) and low sq(so)
A 3 metre
A h. dottedminim (taa-aa-aa), sometimesthree)
A external anacrusis and later... internal anacrusis
A fa
A gn B &nddgmaft iR diminution aim-ka andka-tim
ti

N >\

A diatonic scale
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Autumn Canon

El Lajos Bardos

| l
_"‘9 i‘\[)l =3 <) > { }
@" Il‘_ ~— [ @] fol [l
[J)]
Fly, fly, fly, the
2.Cry, cry, cry, the
L , . 3]
A I ! I i I i .
-0 a a > - o) 77 - )
) - - ’
leaf takes leave of the branch, Bree - zes are
tears come soft - ly be - hind, Turn - ing fo
==
;nul i | I
o= 2 - i
()] e - O -
strong, win - fer is com - ing.
Snow, fouch - ing my heart.

Source: Hetven Kanon, complied by Lardos Bardos
Zene mukiado, Budapest, 1971, p29

The aim of this document is to present information that will aid teachers in understanding and using VELS.
It is the responsibility of teachers to critically evaluate all the information.
Julia Piggin, KMEIA (Victoria Branch), 2007
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